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The study ofbilingualismoften builds on anunderstanding othe blingual
speakers as individuals who comna two separat@r evenseparated) and
different languages. Similarly, code-switching aien understoodas the
simultaneous use of different languaget enphasis orthe difference and
the plurality. In thidight, bilingualism isdifferentfrom monolingualism, and
the interesting side of bilingubEhavior ighe code-switchindor patterns of
code-choice), because this is how bilindusthavior differs frommonolingual
behavior. Furthermore,code-switches arefrequently describedwith
emphasis on diffence, ascommunicative toolshat aremainly interesting
becausethey nvolve two or nore different languagesThe pragmatic
fundaions of specific bilingualexpressions are sometimes describedne-
dimensional termswith focus only onhow they differ from monolingual
expressions. The use of linguistic matefiam different languageé.e. what
somelanguage users think of as different languages) maseiih be intricate
and complicatedput still be considered interestingnainly because it iffers
from monolingual language use.

In the KageProject’s pilot study weentatively didfind that blingual
grade school students deveped their code choice patterns along a
comparatively simple line, beginning ata stagewhere Turkish waglearly
dominant. At a later stagihere gemed tdoe adivision of labor between
Danishand Turkish, but around the agef 11-12 the studentsould use
code-switchingfor the same purposeegardless ofdirection. This line of
development, hoewver, wastoo simplistic, and the variation in code-
switching is nore complicated(Jgrgensenl993). A sinilarly advanced
development of bilingual behavior in school age children and adolescents has
also been observed by Auefl988) who finds that preference-related
switching is nore important for youngerbilinguals, while “more
sophisticated used code-switching”appear and become frequent for 13-
14-year old speakers (1988, 208).

The languageuse of teenagerand adolescentsjncluding hblingual
behavior, is interesting tdhe sociolinguist not only for its linguistic
characteristics, but also for gscial implications withirteenage groups. It is
also particularly interestingoecause it dws so mch negative attention
from adult middle-classspeakers. The main ask about Scandinavian
teenage language, Kotsinas (1994) specifically states that:

The conplaintsabout the dnguage othe youth are not, as @jppears,
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new, andthey are not even unie forthe 1900s.0n the contrary
there havealwaysbeen corplaints about the dnguage ofthe youth.
The young people seemnever to have spoken as poorly as

“nowadays”, regardless of when this time has been (Kotsinas 1994, 11,

my translation)

Kunge (1991) is apopular introduction tahe controversiesabout youth
language, published ithe yearbook of th®anish MotherTongue Society
(a conservative organization). Kunge begins as follows:

Already in King Hammurabi's daysBabylon, 1800 BC) there were
written conplaintsthat children do nobbey theirparents, and that
their language is terrible (Kunge 1991, 89, my translation)

Kunge continues with adescription ofthe nature of dnguage change,
particularly changes inpronunciation,sound changes. Thus shiellows a
long-standingsociolinguistictradition ofviewing language as eeflection of
changingtimes, ofchangingsocial factors.The differences bateen adult
language usandadolesent languagese are merelyeflections ofthe fact
that times (andsocial structures) arehangingand alwayshave been. The
same view is also presentKiotsinas (1994). Shaistinguishedetweensuch
features ofyouth bnguagethat the youngpeople stop using when they
mature, and thoskeatures whictbecomepart of the standardahguage of
their generationwhen they grow upThe latterfeaturesrepresenianguage
change:

Many scholars argoessimisticabout thepossibilitiesfor observing the
moment ofinnovationand thefirst dissemination othat which at a
later stage result; a languagechange][...] There doesevertheless
seem to be ahance of comining at least some oral language
innovations with not only thprestige or sociatategory of thespeaker,
but alsowith the collective hnguage creativityvhich we find among

young people,and theexpressitivity which is sgrevalent inyouth

language (Kotsinas 1994, 169-70, my translation).

Kristiangen takes a somewhatlifferent view. He finds that non-adult
languageuse,including creativeexpressions, is firsaind foremost a tool in
the negotiation ofocialrelations. In higeview of Kotsinas (1994e states
that:
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As long asexpressivityand creativity in dnguage use are seen in the
light of their role in group andlentity formation processeghese sides
of language use amxplained by their functiorthe youngpeople use
language expressively and creativelyider to create their owsocial
identity [...] Maturity, on the other hand, éems to me to be a
problematic explanatory concept in redatito changes in language use
(Kristiansen 1995, 96, my translation)

This is of course an inance of Kristiansen'gyeneral viewof language
change andahguage variation as beisgcial psychologicallymotivated. In
a 1993discussion ofdnguage awarenessnong educators arishguists in
Denmark, Kistianen specifiedthat viewwith respect to dnguage change
iniated by young hknguage usersin casu the spread oflow-SES
Copenhagen features into high Copenhagen and the national standard:

It is not thecasethat sound change marchasngits setpath, strikes

the innocent young and creates a linguistic generation gap. No, it is the
other way round, thegeneration gapcreates thevictorious narch
forward of low Copenhagen speech (1993, 94, my translation).

Within modernindustrializedsocietiesand all of the Nordicnationsbelong
to them, thereseems to be a pervasive egment amongdhe gatekeepers
about theuglinessand sloppiness ofyouth language. The adolesnts who
are going to take ovesocietyand prevent ufrom starving andreezing in
our old age,not only pronouncesloppily and inaticulatedly, but theyalso
seem topossess a resrkably small active vocabulary,most of which
consists of curses and four-letter wortlsey show littlerespect fordecency
and experienceand their dnguage use is a cleendication of how our
societies argotting from inside, getting usfurther and further down a
cultural slide towards thetotal breakdown of oumational cultures. And
there ae variouscallsfor the schools,the courts, thamilitary, the cultural
elite, and others to help shape up our societies.

We all recognize this view of youth language. It is an extreme version of
the deficit view of variation.This view is,when it comes tociolects and
dialects, slowly being repealedfrom educational institutionsall over
Scandinavia. But thdeficit view £ems to balive andkicking, hard, when
it comes to teenaganguageThis of coursegivesthe younggeneration an
easy way tamarifestitself asdifferentfrom theadult generation — wshall
return to that.

Generally sociolinguists describe teenage languatgrnms ofcreativity,
originality, and of coursddentity-negotiationconcepts, as wéave seen.
Some sociolinguists,Kotsinasamong them, take theo-calleddifference
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view of the specific linguisticvariation that youngspeakergepresent. The
young speakers simply talk in a differevay, just as people all timestalk
differently fromthe previousgenerations. If we are lucky, weay see new
features beingoorn, or atleast being disseminatecover ageneration of
young speaker, but the change more or less happens, and that is how it is.

Kristiansen goes one step further anmaintainsthat changes are
deliberatelycreated by youngspeakers toestablishthe differencesthat
traditional sociolinguistics observes. ters agreewith him that social
psychologicalprocesses are carily involved (althoughperhaps not as the
sole determiner of change and variation). But it abvious that the
provocation built into linguistic behaviexplicitly andrepeatedlydenounced
by teachers and gatekeepersakiable tothe younggeneration as signal
of group indentity and perhaps solidarity.

Sociolinguiststhus offer two views ofthe lknguage useatterns of
teenagers. Both see youth language as subversive, but they ddifeerent
ways. frstly, according tathe difference viewthe norms fordnguage use
change in thgoung speakerssocieties.The teenageahguage features, or
some of them, becaenhousehold features generationlater. There is no
specification ofthe reason or otivationfor change. Secondly, itne social
constructivist-inspired view,the teenagersreact to their particular
powerlessness imdustrialized societies blyansgressing eange ofcultural
norms, therebyaking aparticular culturafield in possessioffior their own.
They createsocial situations through andwith language use which is
particular, narked, and often conderad by the surroundingdults. And
they do soexactly to achievethe effect of drawing borders between
themselves and the adults.

In both views, adults #cluding sociolinguists have nodirect access to
the situations in whichchangeoriginates,and we caronly hope to get a
glimpse of their unfoldingvhen we are veryucky with our sociolinguistic
datacollection methods. We maybserve teenaganguage usehoth in
group interaction and in outgroup interaction, and bilingual conversation is a
particularly fruitful field, because theorms are salearly againsthe young
speakers.

The basic normative idea about bilingualism is that of double
monolingualism
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persons who comamd two &nguages should any given time use
one andonly one language,and theyshould useeach of their
languages in a wathat does not irprinciple differ from the way in
which monolingualsuse that ame anguage(Jgrgensen & Holmen
1997, 13)

We have plentyof evidence ofthe double monolingualism view. In the
NISU study (Boyd et al994) weinterviewed parents of languagenority
school beginners. Many patsmexpress quitgrecise expectatiorthat their
children learn to speak a “pure” mother tongue which is not polluted by the
majority language. It isobviously a widespreadnotion that different
languages shoultde spoken withoutany mxing, each inits proper place.
Nevertheless, several jgats realizethat this is not how thereal world is,
often the parents mithemselves. Weould get remarks such as “I cannot
teach my children ourahguage becauseowadays Imyself mix the
languagedgerribly”. The same view of doublsonolingualism isorevalent
amongteacherseven teachers who fullgccept that the studentsiother
tongues have a place in the majority school.

But minority students & not theonly oneswho aresubjected to the
doublemonolingualismnormativity. The mothertonguespeakers obanish
are to a large extenbilingual from perhaps the age dD-12, asthey hear
and read English every single day, also outside the classroom.d\itargn
at that age also write English in interae computer programs. In short the
notion of a monolingual adolescestfast beconmg obsoleteThis gives two
possible ways of language mixing involving Danish:

1. The interweavingof English words andphrases intothe everyday
conversation of L1-Danish speagiteenagerd.his phenomenon is not
very well descrbed, but it has attracteduite a bit of attention, and
animosity, and it is regularly attacked in the public debate.

2. The simultaneous use of L2-Danish and a range of tdahguages, e.g.
Turkish among Trkish-speakingilingual grade school students. This
IS regularlypresented as "doubkemi-lingualism”,and it continues to
existamongminority members, mnch to the concern of thguardians
of true Danish cultureNot only dothey consider it anuisance intself
that it is possible togrow up in Denmark and havPanish as a
"second"language put theyalso reject the idea that Danish can be
spoken properly withoubeing exactlythe rigsmal standardversion of
Danish.
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This introduction over the past one or twdecades of a new way of
alienatingthe middle-of-the-road gakeepers has come as alswme new
breedingground forlinguistic creativityamongadolescentsThis new way
of pushingour nation further down the slide to culturannihilation is the
code-mixing patterns we find with both L1- and L2-users of Danish.

The gatekeeperthe teachers, parentand sourold men in thepublic
debate, all think ofanguagesas entities wizh can benicely separated from
each other, andlso should be. The problems of definindialects and
languages notwithstanding, vean grant them that it igsually not very
difficult to distinguishbetween theold Scandinavian languagasad the new
mother tongues, such as Turkish, Arabic, Punjéagalog,and Sorali. This
is not the problem. Theproblem is the notion that isverwhelmingly
presented to thestudents in theeducational systemsnamely that the
languages must beept separated. Hier onespeaks Soali, or one speaks
Swedish, not both at the same time.

This concept ofKulturelle Reinheitis a monster wiuh only our
adolescents are really in a posittonbring down.Precisely by transgressing
the norms of thgate-keeperqyur adolescentsan take theanhguages into
their own possessiorand developthem further. As of nowthis is only
possible when the adolescents dauitside the control ohdults.Adolescents
are in a position to achieve thisecause oftiar position betweenchild life
and adult life. Flexible group constellations provideopportunities for
experimenting withngroup and outgrup signals,and a growingsense of
age identity adds the incentivedevelop, or aleastuse,linguistic signals of
group membership. But this isot all. Like everybodyelse children and
adolescents play with language. Crystal (1998) remarks that

Plainly, there is alot of ludic linguistic behaviour about; and it is
difficult to escapethe conclusionthat bnguage play is continuing
feature of development, as children progrds®ugh school. Dylan
Thomas wane who spottedt, comnenting on the 'tumbling and
rhyming’ of children as thepill out of their classrooms. It is so
obvious there, indeed,when we take the trouble t@dk, that it is
surprising sdittle mention is made of #nd that sdittle research has
been done on it (1998,178).

Crystal continues targue thatdnguage play is iportant todevelopment

by the same argument amfuage awareness Both presupposéhat the
speaker “steps back” and oberserves the language or language activity as an
object. Therefore languagplay, includingcreativeand expressive variation

of adult language,may also serve purposes whicare notstrictly social
psychological. Playing with language may have cognitively important
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functions. But this does nohange the fadhat lnguage play is siphe fun,
and that adolescents gatolved in languag@lay becauséhey enjoy it for
its own sake.

The funthat our teenager®njoy together,may thenagain of course
have social psychological consequencése-youngpoeplerealizethat they
have fun together, and therefore they are attracted to the ingroup members
with whom they have already had all this fiihis isnot the same asaying
that theyplay with languagenly or primarily tobuild the social relations
with the others. Fun can be a purpose in itself.

Nevertheless, fun can also be uasd tool, foinstance as powertool
in conflicts. And linguistically creative contributions tgroup conversations
often enjoythe samepositive reception asother expressive addresses in
group interactions. There is value in terms of social accept, and perhaps even
of enhancedstatus, of goositive group action to aninventive expression.
The purposef suchperformancecan thereforalso to acertain extent be
understood as asocial psychological phenomenon. Baumardefines
performance as:

a mode ofcommunication, a way of speakinpe essence ofvhich
resides inthe assumption ofesponsibility toan audiencefor a display

of communicative skill, highlighting the way in which communication is
carried out, above and beyond its referential content. From the point of
view of the audience, the act of expression on the part of the performer
is thuslaid open toevaluationfor the way itis done, for therelative

skill and effectiveness othe performer’'display. Is is alsoffered for

the enhancement of experience, throughptiesentappreciation of the
intrinsic qualities ofthe act ofexpressiontself. Performance thusalls

forth specialattention to andheightened awareness lobth the act of
expression and the performer (Bauman 1986, 3)

Performance as a relevant concept oflithguistic behavior ofgradeschool
students has been demontdaby Rampton(1999) in his description of
Inner Londonschoolboys’ useof seeminglyunrelated scraps of German
arbitrarily picked upfrom Germanlessons.Firstly, the German m@uerial
used by (and probablgvailable to)these boys as indeedvery limited.
Secondly,the identity functionof its useinvolved both asolidarity and a
power dimension. Ramton characterizesthe use of German as
“productively related to ritual, music and performance”(1999, 496),
although healso warnghat performance as a concept may open a way to
understanding routinknguistic production,but “it isn't a freespace where
cultural materials and social identities are infinitely malleable” (1999, 499).
In the following | will document some of the wayia which the
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languages, or varieties, are taken iptssession byhe youngspeakers and
made their own. | W illustratehow theyplay with languagein particular
switchesbetweencodes both ascontributions tosocial negotiationsand as
pure performance. | usenaterialfrom a groupconversation between four
male bilingual students ithe lastgrade of theDanish public school system.
The young people have Turkish as their mother tonguePandh is their
L2. By grade 9, they havead several yearsf experiencavith English, and
almost all ofthe studentfave had two yearsf German. Theonversation
Is a part of the Kggenaterial(seeTuran1999). Thefour boys wereasked
to create a collager a pictureserieswith free post cards angluethem on
a large piece otardboard. Théheme of thecollage was to b&My worst
nightmare”. The conversatioastsabouthalf an hour, andall four boys
participag actively in the conversation. The conversation has been
transcribed according tthe CHILDES conventions (Mac\Winney 1995),
but I have simplified them slightly for the excerpts | giveha following. In
the excerpts, Turkish istalicized. The lines beginning with %eng give
translationsinto English. Lines beginningwith %com give background
information or comments to the transcript.

From the outset there aseveral proposals as tehat “My worst
nightmare” should mean. Irthe first half of the conversationthere are
frequent references to"My worst nightmare”. The words mit veerste
mareridtare used ir23 utterancesShortly before theconversation idalf
way, the participantsget involved in discussions ofother matters. The
primary source of newssues to discuss the stack ofpostcards made
available to the group, and a string of dsgiens ag caused bythe motives
of the different postcards. An otherwisarelated issue &s the gradsheets
which they were about taeceivefrom their teachers thaveek that the
recording was made. A theme which popssaperal times irthe second
half of the conversation iswvomen andgirls, and how they dok. The
nightmare theme does appear intitently inthe second Hia altogether in
6 utterances.

The young speakers’ simalheoususe of elementdrom different
languages is complicated, and by neams reducabl® just two languages,
Turkish and Danish. Several mre are involved, including variges of
Danish. The code-switchingractice ofthis conversation habeendescribed
by Havgaard. Shdinds that the speakers uséat least four different
languages owarieties,namely Turkish. Danish, Englisrand Perkerdansk”
[Stylized immigrant Danish] (Havgaarthrthc., mytranslation). Infact she
finds at leastone more varietystylized Asian(Indian) English. We will
return to that later. Havgaard concludes that:

In one and the same conversation among adolescents with this age
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(about 15 years) there are many different functions of code-
switching. I found code-switches which can be explained from the
conversation alone, e.g. when the speakers code-switch to emphasize
a statement, attract attention through a joke (performance), og
generally play with language. On the other hand there are also
switches which are better understood if one includes outside social
factors. These switches signal that the adolescents express and to a
large extent explore their ethnic identity and the borders between the
two cultures (Havgaard forthc., my translation)

Excerpt 1.
Erol: mit stgrste rareridt er Atlantis.
%eng: my vorst nightmare is Atlantis.

%com: pronounced in stylized immigrant Danish
Huseyin: ha Atlantis.
%com: Huseyin laughs

In this utterance, Erolises a highlymarkedpronunciationcharacteristic of
stylized immigrant Danish (see below).This isnot Erol’s usual intonation,
andhis attempt at markingdpis utteance does not gannoticed — ldseyin
laughs in appreciation @he pointedreference. Thevord Atlantis refers to
one of thepostcards whicladvertizes anusicaltiteled Atlantis.This is one
of the caseswhere the nightmaréheme is brought up, triggered by a
postcard. This is also the case with the utterance in excerpt 2.

Excerpt 2.

Erol: mit veerste mareridt er at bolle hende der.
%eng: my vorst nightmare is to fuck her.

%com: Erol andHiseyin laugh.

In this excerpt theissue of girls is alsdroughtinto focus. Eol uses an
expression which would b@boo in theadult world, and therebyrefers to
the borderbetween the aggroup represented ithis conversation on one
sideandadults onthe otherside. He is reardedwith Hiseyin's laughter,
and the two share they of the moment.The reference irthis excerpt,
however, is etirely in Erd’s usualslightly Sealand flavoredanish. The
function of thecode-switch irexcerpt 1 is not reserved foode-switches —
it can beachieved byother meansalso. Thiscalls for an understanding of
code-switches as pragticalinguistic tools onthe samelevel asall other
pragmatic-linguistic tools. Code-switches dot need to beconsidered as
exceptionalfeaturesthat we happen tond in bilingual behavior. They are
not outstanding as linguistic features, and in re#itigy are not reserved for
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bilinguals inthe classicalsense (see g. Ranpton’s 1995 account afode-
switches by both multilingual and monolingual adolescents)

Esdahl haslso woked with, among other aterial, conversation 903
(see Esdahl, this volume)She hascategorizedthe individual utterances
according to code. This categation has been carriedit twice, byEsdahl
and by me. There is more th@b % agreemenh each conversatiothat
we havescored,including conversatiorf03. Thecategorieghat we have
used were not vergomplicatedand by andargethere iglittle in common
betweenDanishand Turkish whictcould leadto unclearcases, sdhere is
no surprise in the similarity of our categorizations.

In conversatior®03, themajority of utterances are eitherabish-based
(40 %) or Turkish-based (47 %hcluding utterances withoans.The use of
English isnot nealy as frequent: 7 % othe utterances arenglish-based.
That leaves us 11 % of the utterances whichn@ixed, i.e. they contain an
intrasentential code-switch, typicalbetween Turkish an@®anish,but in a
couple of cases English is involved, e.g.

Excerpt 3

Erol: goril dedi sana vallahwhere areyou goingtonight[//] tonight xxx
ben de

%eng: he said gorilla to yowhere areyou goingtonight [//] tonight xxx
me too

But this categorizatiomloes not distigush between varieties of the inolved
languagesand in acouple of casethere isclearly a switchinto stylized
immigrant Danish. Excerpt 4 has an example of this.

Excerpt 4

Erol: ah bak kim vahalal og farvel.

%eng: ohHook who is there halal and goodbye

%com: Erol laughs and talks in stylized immigrant Danish

The last three words of excerpt 4 which form a joking goodbye greeting, are
pronounced in mockingly accentedDanish, a stylizedmmigrant Danish.

This stylizedvariety appears now arttien in theconversationsHavgaard

also mentions a couple of examples of this Géealso cites an instance of
stylized Asian English:

Escerpt 5
Erol:  where are you going today.

This utterance is pronounced witte retroflex stop and the front tongue r-
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sound which - aleastaccording to stereotypes prevalentDenmark -
signal Indian-accented English. Thigp®bably not an ide&rol picksout of
the blue. One of the postcards used forgifmeip task shows a picture of an
Indian-lookingtaxi driver (actuallywith a Sikhheadwearpaskingwhere his
customer wants to go. In some cases the text of a postcard is reatirgor
- out, as in excerpt 6.

Excerpt 6
Erol: always Coca Cola.
%com: Erol sings

Later Eroladds on andlevelopsthe theme of'Always Coca-Cola" by
substitutingtequila for Coca-Cola: Areference toalcohol is a(slightly)
exciting reference to something forbidden,thg adults,and Erol doeslso
receive a favorable reaction from Huseyin who breaks into laughter:

Excerpt 7

Erol: always Tequila.
%com: Erol sings
*HUS: Tequila.

%com: Hiseyin laughs

So there is of courdétle doubt that the boys are awarevafiationwithin
the bnguagedhey use. A largepart of theuses ofstylized varieties is,
however, triggered by specific identifiable postcards. In the casrcefpt 4
the trigger is moslikely a postcard wlgh advertizes ggroup ofcomedians
known asTaeskeholde{The Gang of Thugs). In a series ahdio and TV
programs,this group for awhile had a"halal and goodbye'routine. In
excerpt 8 Eol expandn this routine,receiving again a favorable reaction
from Huseyin. Hiseyin's pronunciation dhe word is standarBanish, but
Erol's following repetition ofthe word Taeskeholdet is entige in stylized
immigrant Danish. He continuggth a reference tanother theme which is
non-appropriate iradult conversationsMurat's purportedfart. This time,
however, he is not rewardeslith a favorable @actionfrom any of the
others, and he reacts inconcspicuously to Belgdsiest forthe ThugGang
postcard.

Excerpt 8

Erol: ah bak kim vahalal og farvel.

%eng: oh look who is therbalal and goodbye

%com: Erol laughs and talks in stylized immigrant Danish
Huseyin: Teeskeholdet.
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%eng: TheGang of Thugs

Erol: hi hi hi halal og farvel Teeskeholdet.

%eng:  hi hihi halal and goodbye The Gang of Thugs.
%com: Erol parodies

Erol: Murat har lige slaet en skidatadamin xxx ayni senin gibi
%dan:  Murat just farted #hat man's xxx is like yours
Bekir.  Teaeskeholdat' bir bana ver hele

%eng: give meThe Gang of Thugs

%com: Bekir asks for the postcard

Erol: al len senin olsun istiyor musun

%eng: take it, man, it can be yours, do you want it

Another postcard which attradiseir attention, is picture of a Btish TV
comic character, Nster Bean Huseyin has found a postard with Mister
Bean, and now Erol is also looking for one, but he can not find it.

Excerpt 9

Erol: Mister Bean where are you come here.
Bekir:  niyebgssentsin

%eng: why, are yougay?

Erol: bir tane daha bulursaniz bana verin ha bir tane daha bulursaniz
%eng: if you find onemore thengive it to me, man, if you find one
more

Huseyin: diagindriz.

%eng: we will think about it

Erol: ah halalla farvelleistiyor musun lan hava halal
%eng: ohhalalla goodbyedo you want it, man, air halal
%com: Erol plays with the words

Huseyin: Teeskeholdet.

%eng: TheGang of Thugs

Erol’s first remark in excerpt 7 ititiously addressed to Mter Bean, and
he gets deasing redwn from Bekir. BEol explains his wishand Hiseyin
goes along with Bekir'teasing,althoughin a different direction. il falls
back into his routinevith theThug Gangglaboratingfurther onthe routine

by playing with the words in a mixture of Turkish aridanish.Halal as a
word in Danish signals Islam, halal butchers in the major céies,a host of
other stereotypicalmmigrant features. Athe samdime it soundsclose to
the Danishword Hallo which is a welcora greeting or an attention getter.
Halal og farvelis therefore inits originalcontext a pun that transcends the
border betweenDanishand Turkish,and it is a statemerggainst common
stereotypes about immigrants in modern urban Denmark. In excerpt 7, Erol
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take sit even further,introducing or atleast hintinglal which means
foolishness or foolistbehavior. Farveller which is a colloquial Sealand
goodbyegreeting,and havathe Turkish word forair or weather. At the
same time Hava is girl's nane. So inthis wordplay Eol brings a lot of
linguistic features intglay, healludes toseveral standpointsegarding the
position of minorities in Denmark, and he refers tdeaidedly youth-related
popular phenomenon, the Gang Dhugs. Again he receives Huseyin's
appreciative reaction.

With these examples it should be obviodsstly, that Erol's code-
switching and code-mixing certainlyinvolves hnguage play in Crystal's
sense. But this isot just aludic adolescentfooling aound with words.
Secondly,Erol's oscillations arenamely also statementsabout himself and
the others irthe group.The references tgouth phenomena, thgroup of
comediansthe attractiorto alcohol, etc, function asstatements of ingroup
youth status. Hiseyin's reagtis show ughat Erol's wordjuggling is also
taken assuch, at least by hinThis isnot as much thease withthe other
two boys:

Excerpt 9

Erol: mit stagrste mareridt er at fange mubkrsa

%eng: my vorst nightmare is to catch mouddeusa

%com: Hiseyin laughd/ouse is a name for a boy in Turkish
Huseyin: Musafange muser.

%eng: Mousacatch mouses

%com: Huseyin laughs

Bekir:  esklik yapma ya

%eng: don't be stupid now
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Name \ IR New Init. Resp + Init Other

Erol (N=128) 11 % 75 % 16 %
Hiseyin (N=101) 8 % 89 % 3 %
Murat (N=62) 22 % 68 % 10 %
Bekir (N=95) 18 % 72 % 11 %

Table 1.Percentage of utterancedich arenew initiatives,responses -mnitiatives, and
othertypes,respectivelyfor each of thefour paticipants in conversatioB03. N= total
number of utterances by the individual speakers.

In several cases Erol’s puns or ideas ardowtvell receivedy Bekir. This
leads toour third observation, namelthat Erol's wordplay is alsopart of
an in-groupjockeyingfor positionamong the fouboys. Inthis connection,
Erol's performance is exactly - performance, in Kaufman'’s terms. There are
other indications that the boysposition themselvedifferently - and
sometimes conflictory - withithe group and in relation to thask. An
analysis ininitiative-response termdyut reduced in number afategories
(see Madsen, this volummr simlar analygs ofother Kggeconversations)
yields the differences which we see in table 1.

It is clearfrom table 1that Murattakes dlittle lesspart in theflow of
the conversatiorthan Erol andBekir, and clearly lessthan Hiseyin. Murat
has the lowst number of utterances, angbercentagewise he hdswer
responses + initiativabkan the others. This doest mean that he sutside
the conversation or has no influence. This will be clear from table 2.
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Name \ Init. recept. + -
Erol 72 % 11 %
Hlseyin 72 % 24 %
Murat 82 % 5 %
Bekir 80 % 6 %

Table 2. Receptiom percentage oinitiatives taken by each participant in conversation
903. Column 2 (marked +) representdnitiatives which have received a reaction, and
column 3 (marked -) initiatives whidfave received neactionfrom the othermarticipants

in the conversation.

Table 2 shows us that Murat’s initiatves d&nyd large ae takeninto account
by the others. He s#dm saysanythingthat isignored. Contrary tothis,
every fourthinitiative by Hlseyindoesnot lead toany reaction from the
others. Bekir and Murat exert mazentrol over theconversatiorthan Erol
and Huseyin dowhen wesee it inthis light, although Eol and Hiseyin
produce moraitterances. We havaready notted that Hiseyinbacks up
Erol's performanceutteranceswhile they do not sem to be rewarded
similarly by Murat and Bekir.

A third quantitative measure obnversational dominancetise number
of times each participants admpts to attractthe attention of another
participant by addressing him by name, see table 3.
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Addrs | Erol HUs. Murat Bekir

Speak + - + - + - + -

Erol 0 0 0 0 0 0 0 3 3
Hise 0 2 0 0 4 1 3 5 15
Murat 1 0 3 0 0 0 0 1 5
Bekir 3 1 1 1 7 0 0 0 13
Total 4 3 4 1 11 1 3 6 36

Table 3.Number oftimes eachspeaker (rows) irtonversationr903 addresseanother
participant (column) by name. Positive or neutrddiresseare scoredwith +, negative or
confrontational addresses by -. Erol receives 4 positive and 3 negative addresses.

Table 3 &ows usthat Murat isaddressed byxame nore oftenthan the
others, and he garticularlyoften addressepgositively. It isalso interesting
to observe that Erol exclusivedyldresses Bekir, ammohly negatively.Hasan,
and particularlyBekir, direct most attentiorio Murat. All thesequantitative
measures revedhat Murat isrelatively centrlly positioned inthe group.
The others are aware bfs presenceand althoughhe doesnot say very
much, he is certainly not ignored.

Murat’'s status isalso easy taotice in table 4. He hasare Danish-
based utterancatan the others, and heses no Englistand verylittle
mixing. In fact hehasalso only oneconstruction with doan word. These
figuresyeild apicture of Murat as one whdoes notparticpatevery much
in the performancexercises. Heeems to be centrally positioned in the
group, andhis isfurther supported by théguresfor intersententiatode-
switching. Forboth Erol,Huseyin,and Bekir, 66 % of theirutterances are
followed by utterances in the same codhile 34 % of theimutterances are
followed by anintersentential code-switch. Furat thefigures are 73 %
and 27 %. The others simply do not switch as often whenftitiew Murat
— or moreprecisely:the group tends téollow Murat's codechoice more
than the others’. And is notbecause héimselfgetslessinvolved ininter-
sentential code-switching. Following Bekir, he the most frequent
intersentential code-switcher: 38 of Bekir's utterances areode-switched
from the preceding utterance. The figure for Murat is 34 %, for Erol 30 %,
and for Huseyin 28 %.
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Name\Code Danish Turkish English mixed
Erol 32 % 52 % 5% 10 %
Hiseyin 40 % 51 % 0 9 %
Murat 55 % 39 % 0 4 %

Bekir 42 % 42 % 1% 14 %

Table 4. Distribution of utterances codesDanish include®anishwith loanwords.etc.
Mix covers utterances with intra-utterance code-switching.

Both thequantitativedata and theualitative analsis of the excerptdave
showed us thathere is ndeedboth ajockeyinggame going orinside the
group and confirmation dhe sociabonds keepinghe group together. The
individual code-switches, includinthe mixed utterances, can ofterot be
seen assingle-purposestatements. Ashort exchangewith two or three
utterances maygontainboth pureludicrum linguae,performance, ingroup
marking, and internal jockeying for position - in the same expression.

We have also been able to $kat code-switching i®nly one aspect of
the interaction taking @ice ina conversatiorsuch as 903. But theode-
switches, or irsomecaseerhaps mor@recisely:the codechoices, are so
integrated withthe other mechanismsand tools atthe speakerstisposal,
that it makes almost no sense to isolate the functions abteeswitches, as
if they were in any wagpecial.They contribute to the fun of playingith
languageThey contribute to the concepbrmation ofthe bnguageusers.
They certainly contribute to the constructionsotial relationsamong the
speakersboth in ingroup marking and ithe struggle for status in a
hierarchy.

The multivariety behavior of theseadolescents pwes in my mind
beyond doubt howmeaningless it is te@xpectsprachlige Reinheitfrom
multilingual language userdVith Rajagopalan (personabmmunication) |
would like to propose that weive up classifyingspeakers as omolingual,
bilingual, trilingual or whatever, util we have once and foall determined
that we are all languagers. Wese language astaimanfacility, and we are
the only species with suchfacility. The ways in which weise them are so
intricately integrated, and perhapstsuversal in theistructure, that it is of
lessimportancethat somepeopleonly undestand some of whahis | can
producewith language. Mere arealways othersvho can understand the
other things that this | can do withlanguage.And the first group of
languagers arenot in any wayentitled to degrade what they can not
understand, they have no right to forbid me to employ my skills.
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Once we haveestablished firmlythat we areall languagers, and
therefore more siilar than different, wecan discuss differencequt they
are all of secondarynportance Whatreally matters is that wéhink of our
language capacity as one, integrated, deeply human facility.
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